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How do we ensure the relevance of curricula for international students while also enhancing American
public affairs students' understanding of critical global issues? This paper tells a success story about crosscultural learning in public service training. Timing is typically a key element in life, and it certainly is in this
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outcomes of the joint venture, including both the expected and unexpected learning outcomes. And finally,
we identify a few lessons learned from our experience. These lessons are included to assist public affairs
faculties who design projects to foster cross- cultural learning in public service training.
Barghouti, O. and J. Sfeir (2005). "An Open Letter to UNESCO: Double Standards on South Africa and Israel."
5-6, 2005. from http://www.counterpunch.org/barghouti03052005.html.

March

Barghouti, R. and H. Murray (2005). The Struggle for Academic Freedom in the Palestinian Occupied Territories.
Academic Freedom Conference: Problems and Challenges in Arab and African Countries. A. Bubtana. Alexandria,
UNESCO.
Academic freedom, along with every other type of freedom, is stifled and suppressed
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City of Aleppo, culminating in its designation to the World Heritage List in 1986 and the initiation of a joint
Syrian and German rehabilitation project in 1992. This thesis discusses these different moments in Aleppo in
an effort to understand to what extent UNESCO and the World Heritage List impacted change in planning
priorities in the old city. In order to do this, I give a historical background of planning in Aleppo from 1930s
to the moment of World Heritage nomination in 1978. This section discusses the historical conditions that
contributed to the old city's rapid decay. Next, I review the period of World Heritage nomination to
illuminate how decisions were being made about the old city by local authorities in conjunction with
professionals from UNESCO in order to halt master planning in the old city and move forward with a policy
of conservation. (Cont.) I then discuss the influence of the List on the implementation of a comprehensive
rehabilitation strategy for the old city by a well-known international development agency, the Deutsche
Gesellschaft fuer Technische Zusammenarbeit (GTZ). This section will exhibit how the project raised the
standards of the planning profession in Aleppo, and even in Syria. I ill also discuss the project's role as a
force of political opposition. The thesis concludes by evaluating this cultural heritage rehabilitation effort's
success within the context of a state that refuses political reform.
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the humiliation he suffered when the government confiscated his fruit and vegetable stand – a situation that
sparked the subsequent Tunisian revolution on 17 December 2010, the purpose of higher education again
came under the spotlight. The kind of dystopia experienced through the subsequent Arab uprisings in many
northern African countries foregrounds what higher education institutions on the African continent are
supposed to do in order to deal with the political and ethnic violence we are witnessing on a daily basis. In
this article, we argue, firstly, that higher education cannot turn a blind eye to the perpetual violence in
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taken with regard to opting for imported programs and personnel while seeking to meet internal needs that
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that is not producing graduates with the skills needed to succeed in the modern global economy and
economies that are not producing opportunities for massive numbers of new entrants. Higher education has
a critical role to play in the national and regional restructuring of Arab economic and political institutions
that is currently underway. The long term success or failure of today's reform initiatives will rest, to a large
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living in these countries. However, critics of transnational higher education have suggested that it can be
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Arab Emirates (UAE). The study found that the higher education choices of these expatriate children were
most influenced by their need or desire to return to the place regarded as home; to study in the country
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family; to minimize tuition, accommodation and general living costs; and to study in the location where they
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determinants of choice of higher education institution. Students remaining in the UAE were far more likely to
rely on word of mouth from family or friends. It is concluded that living an internationally mobile lifestyle has
significant impacts on the choices made by expatriate children.
Wilkins, S. a. B., Melodena Stephens (2013). "Assessing student satisfaction in transnational higher education."
International Journal of Educational Management 27(2): 143-156.
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Design/methodology/approach: This quantitative study involved 247 undergraduate and postgraduate
students at branch campuses in the UAE who completed a questionnaire using either hard copies or an
online version. Findings: It was found that levels of student satisfaction at UAE branch campuses were
generally high. The factors that were most influential in determining whether or not a student at a UAE
branch campus was satisfied overall with their institution were quality of lecturers, quality and availability of
resources, and effective use of technology. Research limitations/implications: Given that cultures, customs,
traditions and social contexts vary considerably in different locations, the findings of this study are not
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